
Literature, Language, and 

Learning: English in 

Contemporary Contexts 

 

 

Editor 

Dr. M. Nagalakshmi 
Professor, Department of English, 

Vels Institute of Science, Technology & 

Advanced Studies (VISTAS), Chennai. 

 

 

 

 

ESN PUBLICATIONS   



Disclaimer 

The responsibility for opinions expressed in articles, 

studies and other contributions in this publication 

rests solely with their authors, and this publication 

does not constitute an endorsement by ESN 

Publications of the opinions so expressed in them 

Edition 2025 

 

 

Editor:  

Dr. M. Nagalakshmi 

 

 

 

ISBN: 978-93-49421-67-7 

 

Copyright @ 2025 ESN PUBLICATIONS.  

All rights are reserved.  

 

 

Published By: 

ESN PUBLICATIONS, 

3/151-A, Muthuramalingapuram, 

Kalloorani Post, Aruppukottai 

Taluk,  Virudhunagar District, Tamil 

Nadu, India,  Pincode - 626 105 

Ph: +91-8838173189 
 

 

 



Table of Contents 

 

S. No Title Authors 
Page 

No. 

1 

Drama as Dialogue: 

Henrik Ibsen’s Works in 

Developing 

Communicative 

Competence and 

Cultural Literacy 

Jayasri S & Dr. M. 

Nagalakshmi 
1-11 

2 

Revealing the 

Overarching Narrative 

Layer in Philip Roth’s 

Deception 

James Raaj & Dr. 

M. Nagalakshmi 
12-32 

3 

Neo-Colonial Era in the 

Literary Landscapes of 

Cultural Imperialism 

Abishek Asokan & 

Dr. C. S. 

Arunprabu 

33-48 

4 

Narratives of Pain: 

Tracing Trauma in 

Alessandra Torre’s The 

Ghostwriter 

A. N. Niblin 

Niknash & Dr. C. 

S. Arunprabu 

49-60 

5 

Hybridity of Voice and 

Resistance: A 

Comparative Study of 

Bama’s Karukku, 

Sangati, and Vanmam 

Dr. K. N. Umadevi, 

Dr. K. Viji & Ms. 

S. Saikripa 

61-74 



S. No Title Authors 
Page 

No. 

6 

Negotiating Caste, 

Gender, and 

Resistance: A 

Comparative Study of 

Bama’s Sangati and 

Vanmam 

Dr. K. N. Umadevi, 

Ms. S. Saikripa & 

Dr. K. Viji 

75-84 

7 

Memory, Gender, and 

Redemption: A Critical 

Study of Anita Nair’s 

Lessons in Forgetting 

S. Saikripa, Dr. K. 

Viji & Dr. K.N. 

Umadevi 

85-96 

8 

Desirable Daughters by 

Bharati Mukherjee: 

Negotiating Diasporic 

Identity, Gender, and 

Cultural Hybridity 

S. Saikripa, Dr. 

K.N. Umadevi & 

Dr. K. Viji 

97-108 

9 

Beyond the Hero’s 

Shadow: Reclaiming 

Agency in Kavita 

Kané’s Karna’s Wife 

and Sita’s Sister 

Dr. K. Viji, Dr. K. 

N. Uma Devi & 

Ms. S. Saikripa 

109-

118 

10 

Beyond the Hero: 

Deconstructing Karna 

through Uruvi’s Lens in 

Kavitha Kane’s Karna’s 

Wife – The Outcast 

Queen 

Dr. K. Viji, Ms. S. 

Saikripa & Dr. K. 

N. Uma Devi 

119-

126 



S. No Title Authors 
Page 

No. 

11 

Spiritual Ecology and 

Indigenous Cosmology 

in Easterine Kire’s 

When the River Sleeps 

Ms. Ganga Devi & 

Dr. C. S. Arun 

Prabhu 

127-

134 

12 

Integrating Literature 

and Language in the 

Teaching of English 

Today 

Ms. V. Jennifer 

Rani 

135-

143 

13 

Diaspora and 

Domesticity: A 

Comparative Literary 

Exploration of Jhumpa 

Lahiri and Anita Desai 

Dr. N. 

Vijayakumari 

144-

147 

14 

Exploration of Ethical 

Values and Moral 

Dilemmas in J.K. 

Rowling’s Harry Potter 

Series 

Nevin Martin K & 

Dr. M. 

Nagalakshmi 

148-

162 

15 

Technology-Enhanced 

Language Learning 

(TELL): A 

Contemporary Analysis 

of Digital Tools, 

Pedagogical Strategies, 

and Learner Outcomes 

Dr. M. 

Nagalakshmi, Dr. 

A. Ganesan & Dr. 

U. Thanesh 

163-

194 

  



 

                           
ISBN: 978-93-49421-67-7                     163 

15. Technology-Enhanced Language Learning 

(TELL): A Contemporary Analysis of Digital 

Tools, Pedagogical Strategies, and Learner 

Outcomes 

 

Dr. M. Nagalakshmi 

Professor, Department of English 

Vels Institute of Science, Technology and Advanced 

Studies, Chennai-117 

Dr. A. Ganesan 

Associate Professor, Department of English, RKM 

Vivekananda College, Chennai-04 

Dr. U. Thanesh 

Associate Professor, Department of English, RKM 

Vivekananda College, Chennai-04 

 

Abstract 

 Technology-Enhanced Language Learning (TELL) 

has emerged as a comprehensive pedagogical framework 

that integrates digital tools, multimodal platforms, and 

artificial intelligence into English language education. This 

review synthesises a decade of scholarly research (2015–

2025) to examine how technology reshapes learning 

environments, instructional strategies, and learner 

performance. The study reveals that digital platforms—

ranging from Learning Management Systems (LMS) such 

as Google Classroom to artificial intelligence tools like 

ChatGPT—support collaboration, autonomous learning, and 

continuous assessment. Research further indicates that 
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multimodal content delivery enhances comprehension, 

cognitive engagement, and retention (Mayer 122). 

Innovations such as virtual reality environments, 

gamification, and mobile-assisted language learning 

significantly improve learner motivation and language 

proficiency (Loewen et al. 266). At the same time, 

challenges persist, including unequal access to devices, 

insufficient teacher training, and concerns related to data 

ethics and digital dependency. Drawing upon 

constructivism, connectivism, and socio-cultural theory, this 

review demonstrates that TELL is not merely a 

technological upgrade but a pedagogical transformation that 

redefines English language learning as a dynamic, 

interactive, and personalised process. The paper concludes 

by highlighting implications for curriculum design, teacher 

education, and institutional policy, emphasising the need for 

sustainable and equitable digital integration. Future 

directions include AI-driven adaptive learning, immersive 

VR-based instruction, and multimodal assessment 

frameworks. Overall, the findings position TELL as a 

central, future-oriented paradigm in language education. 

 

Keywords: Technology-Enhanced Language Learning; 

Digital Pedagogy; ICT in English Education; AI in ELT; 

Multimodal Learning; Digital Literacy; Learner 

Engagement; EdTech 

 

1. Introduction 

 The integration of digital technologies into English 

language teaching has witnessed exponential growth over 
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the past two decades. Earlier phases of digital instruction, 

characterised by computer-assisted drills and isolated 

software programs, have evolved into complex, 

interconnected ecosystems where learners engage with 

multimedia content, collaborative platforms, artificial 

intelligence, and immersive simulations. Today, 

Technology-Enhanced Language Learning (TELL) 

represents the culmination of this evolution, encompassing 

all digital, online, mobile, and AI-driven tools that facilitate 

language acquisition. As educational practices shift to 

accommodate 21st-century learners, TELL has become 

indispensable in both formal and informal learning contexts. 

1.1. Shifts in Language Pedagogy 

 Traditional language-teaching practices—dominated 

by grammar-translation methods, textbook-driven 

instruction, and teacher-centred classrooms—have 

increasingly been questioned for their inability to meet 

contemporary learners’ needs. Scholars argue that learners 

today require multimodal, participatory, and interactive 

learning environments that reflect real-world 

communication patterns (Godwin-Jones 11). With the rise 

of digital literacy and global connectivity, language learners 

are not merely consumers of information but active 

participants in networked learning ecosystems. 

 The theoretical shift aligns closely with 

constructivist and connectivist paradigms. Constructivism 

posits that learners actively construct knowledge through 

experience and interaction (Jonassen 15). In TELL 

environments, learners interpret multimedia texts, engage in 

virtual discussions, and participate in digital tasks, thereby 
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constructing linguistic understanding through multimodal 

input. Connectivism, proposed by Siemens, extends this 

view by arguing that learning occurs across networks and 

digital nodes; knowledge resides not only in individual 

cognition but across technological systems (Siemens 8). 

TELL embodies connectivism by enabling learners to 

access distributed knowledge through online platforms, 

digital communities, and AI-powered tools. 

1.2 From CALL to MALL to TELL 

The historical development of language-learning 

technologies reveals an expanding conceptual scope: 

 CALL (Computer-Assisted Language Learning) 

focused on desktop-based drills, reading software, 

and grammar exercises. 

 MALL (Mobile-Assisted Language Learning) 

expanded access through smartphones and apps, 

emphasising flexibility and micro-learning. 

 

 TELL integrates all digital modalities—cloud-based 

LMS platforms, interactive simulations, artificial 

intelligence, VR, and gamified tools—representing a 

comprehensive reimagining of language pedagogy. 

Hubbard describes this progression as an “expansion from 

tool-assisted instruction to technology-mediated ecosystems 

of learning” (Hubbard 175). Unlike CALL and MALL, 

TELL incorporates social learning, multimodal literacy, and 

personalised instruction powered by analytics. 

1.3 The Rise of Multimodal Learning 
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One of the most significant contributions of TELL is the 

incorporation of multimodal content—text, audio, video, 

images, animation, and interactive simulations. Mayer’s 

Multimedia Learning Theory argues that learners process 

information more effectively when presented in multiple 

modes (Mayer 122). TELL environments leverage 

multimodality to enhance comprehension, provide 

contextualised input, and facilitate deeper cognitive 

processing. 

For example, English learners may: 

 listen to podcasts, 

 annotate digital texts, 

 watch interactive storytelling videos, 

 engage in real-time voice conversations with AI 

bots, 

 create digital presentations, 

 participate in online debates. 

These experiences align with Kress’s view that 

communication today is inseparable from multimodality, 

and language learning must adapt accordingly (Kress 54). 

1.4 Technology and Learner Agency 

One of the strongest arguments for TELL is its capacity to 

promote learner agency. Digital platforms offer learners 

personalised pathways, immediate feedback, and 

autonomous control over pace and content. According to 

Reinders, autonomy is strengthened when learners can 

choose tools, materials, and tasks (Reinders 27).  

In TELL: 

 Apps like Duolingo personalise tasks. 
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 LMS platforms track learner progress. 

 AI tools provide real-time error correction. 

 Gamified platforms scaffold motivation and 

engagement. 

 Learners take ownership of their learning journey, 

moving from passive recipients to active creators of 

knowledge. 

 Technology and Authentic Communication 

Another important function of TELL is facilitating authentic 

communication. Unlike traditional textbooks, online 

communication tools expose learners to real-world 

discourse patterns such as: 

 chat-based interactions, 

 video calls, 

 collaborative writing, 

 asynchronous messaging, 

 online forums, and 

 global peer exchanges. 

 These opportunities align with Vygotsky’s socio-

cultural theory, which emphasises learning through 

interaction and mediation (Vygotsky 89). Digital 

environments provide more communicative opportunities 

than classroom-limited interactions. 

 

1.5 Post-Pandemic Acceleration 

 The COVID-19 pandemic accelerated the global 

adoption of digital learning. Studies report that educational 

institutions worldwide shifted from in-person instruction to 

virtual platforms almost overnight (Bao 50). This transition 
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exposed inequalities and unpreparedness but also validated 

the potential of TELL. Platforms like Zoom, Google 

Classroom, Microsoft Teams, and Moodle became essential, 

transforming how teachers deliver content, assess learning, 

and communicate with students. 

As a result, TELL is no longer optional—it is now integral 

to mainstream education. 

1.6 Gaps and Need for Review 

Although many studies explore specific tools or strategies, 

there is a need for a comprehensive synthesis: 

1. Which tools work best for which skills? 

2. Which pedagogical models are most effective? 

3. What learner outcomes are consistently observed? 

4. What challenges persist? 

 

5. What future directions are emerging? 

This article addresses these gaps by providing a structured, 

evidence-based review of digital tools, pedagogical 

strategies, and learner outcomes in TELL. 

1.7 Purpose and Scope of the Review 

This review aims to: 

1. Examine the evolution and theoretical foundations 

of TELL. 

2. Categorise and evaluate digital tools used in English 

learning. 

3. Analyse pedagogical strategies facilitated by 

technology. 

4. Synthesise research on learner outcomes across 

linguistic skills. 

5. Identify challenges and opportunities. 
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6. Propose future directions for researchers and 

educators. 

Through this analysis, the review situates TELL as a 

transformative educational paradigm aligned with 

contemporary learner needs. 

 

2. Method of the Review  

This review article follows a structured, systematic 

approach commonly used in narrative and thematic reviews 

within applied linguistics and educational technology 

research. The purpose of outlining the methodology is to 

ensure transparency, replicability, and academic rigour. 

While this is not a systematic review in the strict PRISMA 

sense, it adopts systematic elements, including defined 

criteria, targeted searches, and thematic coding. 

2.1 Databases and Sources Consulted 

The literature was collected from major academic 

databases: 

 Scopus 

 Web of Science (WoS) 

 ERIC 

 Google Scholar 

 Taylor & Francis Online 

 Wiley Online Library 

 SpringerLink 

These repositories were selected because they index high-

quality, peer-reviewed journals in language learning, digital 

pedagogy, and education technology. 

2.2 Search Strategy 
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A combination of Boolean search terms was used: 

 “Technology-Enhanced Language Learning” 

 “TELL” 

 “digital pedagogy AND English” 

 “AI AND language learning” 

 “CALL AND MALL AND TELL” 

 “virtual learning AND ESL” 

 “multimodal literacy” 

According to Pickering and Byrne, using multi-keyword 

Boolean searches increases the precision of educational 

research retrieval (Pickering and Byrne 312). 

2.3 Time Frame 

The review includes research published between January 

2015 and December 2025, reflecting the most current 

developments in TELL, especially the rapid expansion of 

AI-driven tools since 2020. 

2.4 Inclusion Criteria 

 Studies were included if they: 

 Were published in peer-reviewed journals. 

 Focused on English language learning. 

 Discussed digital tools, AI, technology, or online 

pedagogy. 

 Reported empirical findings or provided theoretical 

insights. 

 Were written in English. 

2.5 Exclusion Criteria 

 Studies were excluded if they: 

 Focused solely on non-English languages 

 Were anecdotal or opinion-based 
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 Did not clearly address technology in language 

learning 

 Were published before 2015 

2.6 Coding and Thematic Analysis 

A thematic analysis approach was adopted: 

 Phase 1: Data familiarisation 

 Phase 2: Generating codes (e.g., “AI-Feedback,” 

“Gamification,” “Multimodality”) 

 Phase 3: Identifying common themes 

 Phase 4: Collating themes into broader categories 

 Phase 5: Synthesising patterns 

This aligns with Braun and Clarke’s qualitative thematic 

analysis approach (Braun and Clarke 97). 

2.7 Number of Studies Included 

 Of the initial 142 sources, 62 met the criteria and 

were included in the final synthesis. 

 

 

 

3. Evolution of TELL: An Expanded Overview 

 The evolution from CALL to MALL to TELL 

reflects technological, pedagogical, and cognitive shifts in 

language education. 

3.1 Stage 1: CALL (1980s–2000) 

 CALL emerged with early computers providing 

grammar drills, vocabulary lists, and reading 

comprehension tasks. Levy notes that CALL was grounded 

in structuralist views of language, with technology serving 
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primarily as a delivery tool (Levy 4). Interaction was 

limited to text-based input and fixed responses. 

 Limitations of CALL 

 Limited interactivity 

 Teacher-centered design 

 Focus on form rather than communication. 

 CALL paved the way but lacked multimodality and 

personalisation. 

3.2 Stage 2: MALL (2000–2015) 

 With the rise of mobile technology, language 

learning became portable. MALL incorporated: 

 mobile apps 

 SMS-based lessons 

 tablet interactions 

 microlearning 

 Kukulska-Hulme argues that MALL encouraged 

ubiquitous learning, as learners could study “anywhere, 

anytime” (Kukulska-Hulme 155). 

Benefits of MALL 

 Flexibility 

 Spaced repetition through apps 

 Push-notification reminders 

 On-the-go vocabulary learning 

However, MALL often focused on small, fragmented tasks. 

3.3 Stage 3: TELL (2015–present) 

 TELL is broader and deeper than CALL or MALL. 

It integrates: 

 LMS (Google Classroom, Canvas) 

 Gamified platforms (Kahoot, Quizizz) 



 

                           
ISBN: 978-93-49421-67-7                     174 

 AI tools (ChatGPT, Grammarly) 

 VR/AR technologies 

 Speech recognition systems 

 Multimodal resources (videos, podcasts, 

interactives) 

 Hubbard describes TELL as a “systemic ecosystem 

where technology mediates all aspects of language 

learning—from content delivery to assessment” (Hubbard 

182). 

Characteristics of TELL 

 Multimodal 

 Interactive 

 Personalized 

 Collaborative 

 Networked 

 Analytics-driven 

3.4 Stage 4: AI-TELL (2020–future) 

With AI tools, language learning becomes: 

 adaptive 

 predictive 

 conversational 

 data-driven 

AI-TELL includes: 

 ChatGPT chat practice 

 Google Gemini reading comprehension support 

 Intelligent essay scoring 

 Speech recognition pronunciation training 

 Adaptive recommendation systems 
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Schmidt argues that AI transforms instruction by providing 

“real-time, context-aware feedback” (Schmidt 87). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 1: Expanded Comparison of CALL, MALL, TELL, 

and AI-TELL 

 

Paradigm Focus Technologies Strengths Limitations 
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4. Theoretical Framework 

TELL draws from several interrelated theories that shape its 

pedagogical foundations. 

4.1 Constructivism 

Constructivism argues that learners actively construct 

knowledge through interaction with information, 

experiences, and others. According to Jonassen, technology 

enhances constructivist learning by providing: 

 problem-solving environments 

 interactive simulations 

 multimodal content 

 real-world tasks (Jonassen 27) 

CALL 
Grammar & 

reading 

PCs, CD-

ROMs 

Structured 

exercises 

Low 

interactivity 

MALL Flexibility 
Phones, 

apps 

Anywhere 

access 

Small 

tasks, 

shallow 

learning 

TELL 
Multimodal 

learning 

LMS, VR, 

AI tools 

Holistic skill 

development 

Digital 

divide 

AI-TELL Personalization 
NLP, AI 

chatbots 

Adaptive 

learning 

Ethical 

concerns 
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In TELL: 

 Podcasts → authentic listening 

 Simulations → experiential learning 

 Online discussions → social construction of 

meaning 

 Digital storytelling → creative language production 

 Constructivism explains why learners perform better 

when engaged through multimodal, authentic tasks. 

4.2 Connectivism 

Siemens describes connectivism as “learning distributed 

across networks” (Siemens 10). 

In TELL: 

 Knowledge is stored across apps, websites, and AI 

tools 

 Learners connect with global networks 

 Social media becomes a language-learning resource 

 Tools become extensions of cognitive processes 

 Connectivism also explains how learners acquire 

digital literacy—by navigating multiple media 

sources and platforms. 

4.3 Sociocultural Theory (Vygotsky) 

Vygotsky argues that learning occurs through: 

 social interaction 

 scaffolding 

 mediation 
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Digital tools serve as mediating artefacts, helping learners 

move through the Zone of Proximal Development (ZPD). 

Examples in TELL: 

 Zoom breakout rooms → collaborative speaking 

 Google Docs → scaffolded writing 

 AI feedback → mediated correction 

Lantolf emphasises that technology extends sociocultural 

mediation beyond physical classrooms (Lantolf 45). 

4.4 Multimodal Learning Theory 

Mayer’s Cognitive Theory of Multimedia Learning states 

that people learn better when information is presented 

through both verbal and visual channels (Mayer 132). 

In TELL, multimodal input includes: 

 videos 

 images 

 animations 

 text 

 sound effects 

 graphics 

 interactive diagrams 

Multimodality increases retention, reduces cognitive load, 

and supports diverse learning styles.  

5. Review of Digital Tools in TELL 

 Technology-Enhanced Language Learning (TELL) 

integrates a wide range of digital tools that support 

instruction, collaboration, assessment, and autonomous 

learning. Based on the literature reviewed, digital tools can 

be grouped into seven major categories: 
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 Learning Management Systems (LMS) 

 Communication and Collaboration Tools 

 Language Learning Applications 

 Feedback and Writing Support Tools 

 Gamification Platforms 

 Virtual/Augmented Reality Tools 

 AI-Powered Tools and Intelligent Tutoring Systems 

Each category brings unique pedagogical affordances and 

challenges. 

 

5.1 Learning Management Systems (LMS) 

Learning Management Systems constitute the backbone of 

technology-mediated instruction. Common platforms 

include  

 Moodle, 

 Google Classroom,  

 Canvas, and  

 Blackboard. 

Affordances 

Research highlights multiple benefits: 

 Centralised learning hub: LMS platforms integrate 

content, assignments, grading, communication, and 

analytics (Watson and Watson 25). 

 Supports blended and flipped learning: Teachers can 

upload prerecorded lectures, ensuring flexible 

pacing (Bergmann and Sams 42). 
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 Continuous tracking: Automated logs help teachers 

monitor participation and progress (Selwyn 79). 

 Facilitates formative assessment: Quizzes, rubrics, 

and feedback options improve assessment quality. 

Challenges 

 Varying digital literacy among teachers 

 Navigation difficulties for beginners 

 Over-dependence on platform availability 

 Limited personalisation compared to AI tools 

5.2 Communication and Collaboration Tools 

Synchronous and asynchronous communication tools—such 

as Zoom, MS Teams, Google Meet, Slack, WhatsApp, and 

Padlet—have become essential components of modern 

language education. 

Affordances 

 Authentic communication: Learners practice real-

time speaking and listening (Hampel 189). 

 Breakout rooms: Enable peer collaboration and 

small-group tasks. 

 Asynchronous flexibility: Messages, voice notes, 

and shared documents provide extended practice. 

 Reduced anxiety: Students often feel more relaxed 

speaking online than in physical classrooms 

(Yanguas 108). 

Challenges 

 Internet instability can disrupt oral activities 

 Online distraction 
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 Unequal device access 

Table 2: Communication Tools and Their Pedagogical Uses 

 

5.3 Language Learning Mobile Apps 

Mobile apps like Duolingo, Busuu, Memrise, and Babbel 

support micro-learning and personalised vocabulary 

development. 

Affordances 

 Gamification: Points, levels, and rewards increase 

motivation (Loewen et al. 266). 

 Spaced repetition: Enhances vocabulary retention. 

Tool Key Features Pedagogical Use Source 

Zoom 
Breakout rooms, 

screen share 

Speaking, 

presentations 

Hampel 

2015 

Teams 
Collaboration 

channels 

Project-based 

learning 

Garrison 

2017 

WhatsApp Voice notes, chat 
Informal learning, 

vocabulary 

Bouhnik and 

Deshen, 

2014 

Padlet Idea boards 
Brainstorming & 

peer feedback 

Ashcroft 

2021 
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 Personalised pathways: Adaptive difficulty responds 

to learner performance. 

 Short sessions: Suitable for low-attention-span 

learners. 

 Scholarly Insight 

 Loewen’s large-scale study on Duolingo shows 

significant vocabulary gains (Loewen et al. 254). 

 Busuu’s social correction feature increases writing 

accuracy (Richards 72). 

Challenges 

 Limited grammar depth 

 Overemphasis on repetition 

 Not suitable as the sole learning method 

5.4 Writing Support & Automated Feedback Tools 

The emergence of AI-powered writing tools has 

transformed how learners practice writing. 

Major Tools 

 Grammarly 

 QuillBot 

 ChatGPT 

 Reverso 

 Google Bard/Gemini writing assist. 

Affordances 

 Instant feedback: Improves accuracy (Li 2020). 

 Reduced anxiety: Learners write more when 

feedback is automated (Wang 3). 
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 Enhanced self-correction: Tools highlight error 

patterns. 

 Support for L2 lexical development: Synonym 

suggestions expand vocabulary. 

 Scholarly Insight 

 Li argues that automated writing evaluation 

increases syntactic complexity and lexical richness 

(Li 2020). 

Challenges 

 Over-reliance on tools may reduce critical thinking 

 Ethical issues: originality, plagiarism 

 Tools sometimes misinterpret context 

5.5 Gamification Platforms 

Gamified learning is one of the most researched 

components of TELL. 

Major Tools 

 Kahoot 

 Quizizz 

 Nearpod 

 Classcraft 

Affordances 

 Increases motivation and classroom participation 

(Dervan 402). 

 Encourages friendly competition. 

 Offers immediate feedback. 

 Supports vocabulary learning and content review. 

 Research Insight 
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 Kahoot significantly enhances learner engagement 

and enjoyment (Plump and LaRosa 152). 

Challenges 

 Overemphasis on competition 

 Surface-level learning, if it is misused 

5.6 Virtual Reality (VR) and Augmented Reality (AR) 

VR/AR tools are increasingly used to simulate immersive 

environments. 

Major Tools 

 Mondly VR 

 Immerse 

 Google Expeditions 

 AR flashcards 

Affordances 

 Immersive contexts: Learners practice language in 

simulated environments (Lan 113). 

 Reduced inhibition: VR lowers speaking anxiety. 

 Enhanced cultural learning: Virtual tours facilitate 

cultural exposure. 

Challenges 

 High cost 

 Specialized equipment 

 Limited institutional access 

5.7 AI-Powered Tools and Intelligent Tutoring Systems 

AI-driven systems are the latest shift toward adaptive, 

personalised learning. 
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Major Tools 

 ChatGPT 

 Google Gemini 

 Speech recognition tutors 

 Adaptive grammar tutors 

 AI pronunciation coaches 

Affordances 

 Provides context-aware conversational practice 

 Generates explanations, examples, and personalised 

tasks 

 Offers pronunciation assessment and sentiment 

analysis 

 Supports multimodal learning 

Scholarly Insight 

 Jin notes that AI chatbots increase fluency and 

communicative confidence (Jin 31). 

 Schmidt describes AI as enabling “real-time, 

dynamic feedback loops” (Schmidt 87). 

Challenges 

 Ethical concerns: data privacy, copyright 

 Overreliance on AI-generated content 

 Potential inaccuracies 

6. TELL Pedagogical Strategies 

Table 3:  Key Points of TELL Pedagogical Strategies 

Strategy Key Features Benefits 
Major 

Studies 
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Strategy Key Features Benefits 
Major 

Studies 

Flipped 
Learn the content 

before class 

More speaking 

time 

Hung 

2015 

Blended 
Mix online & 

offline 

Flexible, 

multimodal 
Sun 2018 

TBDLL Digital tasks 
Authentic 

communication 
Lee 2016 

Multimodal 
Images + audio + 

text 

Lowers cognitive 

load 

Mayer 

2009 

Collaborative Peer work online Improved writing 
Storch 

2013 

Gamification Game mechanics 
Motivation & 

engagement 

Dervan 

2020 

AI Pedagogy 
Adaptive, 

personalised 
Fluency, accuracy Jin 2021 

 

7. Learner Outcomes in TELL 

Table 4: Key Points of Learner Outcomes in TELL 

Outcome 

Type 
Key Effects Supporting Studies 

Listening 
Stronger comprehension, 

better phonological awareness 

Chen 2019; Li and 

Liu 2020 
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Outcome 

Type 
Key Effects Supporting Studies 

Speaking 
Higher fluency, reduced 

anxiety 
Jin 2021; Lan 2018 

Reading 

Better vocabulary 

recognition, deeper 

engagement 

Park 2018; Abraham 

2016 

Writing 
Improved accuracy, richer 

vocabulary 
Li 2020; Storch 2013 

Cognitive Enhanced memory, attention 
Mayer 2009; Nation 

2013 

Affective 
Higher motivation, lower 

anxiety 

Loewen et al.; Sun 

2018 

Behavioral 
Increased autonomy, 

collaboration 

Reinders 2016; 

Swain and Lapkin 

2015 

 

8. Implications for Teaching and Curriculum Design 

A. Rethinking Pedagogical Roles 

 In a TELL environment, teachers shift from: 

 transmitters → facilitators 

 evaluators → mentors 

 content deliverers → learning designers 

Garrison notes that technology “reshapes teacher presence 

into a more orchestral role” (Garrison 12). 

B. Curriculum Integration 
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TELL should not be inserted after curriculum design; it 

must be part of the foundation. 

Effective integration requires: 

 learning outcomes aligned with digital tools 

 assessment that includes multimodal tasks 

 clear rubrics for online collaboration 

 policy consistency across departments 

C. Continuous Professional Development (CPD) 

Teacher training must include: 

 digital literacy 

 multimodal pedagogy 

 assessment training for AI-mediated work 

Hubbard emphasises structured teacher training as a “non-

negotiable component of CALL/TELL success” (Hubbard 

183). 

D. Assessment Reform 

 Traditional exams cannot assess: 

 multimodal production 

 online collaboration 

 AI-influenced writing 

Assessment must: 

 include digital portfolios 

 integrate analytics responsibly 

 evaluate process, not only product 

 

9. Conclusion 

 Technology-Enhanced Language Learning (TELL) 

has emerged as a transformative force in contemporary 

language pedagogy, reshaping how learners access 
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knowledge, interact with content, and construct meaning. 

Through digital multimodality, intelligent feedback 

systems, mobile learning ecosystems, and collaborative 

online platforms, TELL supports a personalised, authentic, 

and learner-centred learning experience. Research 

consistently demonstrates improvements across linguistic 

domains—listening, speaking, reading, and writing—as 

well as gains in cognitive, affective, and behavioural 

domains. Learners become more autonomous, motivated, 

and engaged when digital tools are meaningfully integrated 

into curriculum and instruction. 

 However, the rapid expansion of TELL also presents 

challenges. Issues such as unequal access, teacher 

preparedness, cognitive overload, privacy concerns, and 

over-reliance on automation highlight the need for 

thoughtful implementation. Sustainable integration of 

technology requires institutional support, ethical policies, 

teacher training, and pedagogically informed tool selection. 

TELL is not a replacement for human pedagogy; rather, it is 

a powerful extension that amplifies teachers' roles and 

enhances learners' agency. 

 Future directions point toward deeper integration of 

artificial intelligence, immersive virtual environments, 

analytics-driven personalisation, and transmodal 

communication. As technological ecosystems evolve, TELL 

will continue to redefine the boundaries of language 

learning. Ultimately, the goal is to create inclusive, ethical, 

and contextually rich learning environments where 

technology acts not as a substitute but as a scaffold—
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empowering learners to communicate, collaborate, and 

thrive in an increasingly digital world. 
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