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GRAMMAR AND VOCABULARY ACCURACY Iy
SPOKEN ENGLISH AMONG REGIONAL LANGU
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Abstract

Mastering English speaking skills pivots on a solid understanding of gram*
and vocabulary, which is especially vital for higher secondary students who have b
educated in regional languages. In India, a country teeming with linguistic diversi
Students from backgrounds like Malayalam, Tamil, Telugu, and Kannads o

chcounter unique hurdles when they switch to English for their academlc
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A research framework that consists of diagnostic assessments, mixed

enentions, and both qualitative and quantitative evaluations is sugg’este: fc-:: b
cudics. Ulumately, this paper seeks to lay the groundwork for further emp:l:il::
carch and curriculum enhancements aimed at improving spoken English skills

—ong students from regional language backgrounds.

Kawords: Grammar Accuracy, Vocabulary Development, Regional Language

| camers, Second Language Acquisition, Language Pedagogy
1. Introduction

1.1 Background and Rationale

In today's interconnected world, being skilled in English is increasingly
ehserved as a vital asset for academic success, career opportunities, and effective
communication. While written English has traditionally taken centre stage in Indian
«Cucation, there's a growing recognition that speaking skills—especially the ability to
“mmunicate accurately in English—are just as important. As Thombury emphasizes,
“curacy does matter, particularly in public, formal, and academic speaking

Hlations” (How to Teach Speaking 36). Unfortunately, in many schools where

l’ n . f
‘@iomal languages  like Malayalam, Kannada, or Bengali are the medium 0
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.. ' entic
"uction, students often have limited opportunities t0 hear and practice auth

skills. ‘“Leamers need

— ' 1 and
d to shift focus from

lﬂok. .: T - . . .
"N English, which can hinder their communication

Hchively v argue Richards and Renandya, reinforcing theinge This issuc¢
L . . This 1
* Kaming 1o real ysage (Methodology in Language Teachine g

ase, a crucial time that
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“ Panticularly critjcal during the higher secondary pb ‘ t
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“Ms” carcer paths and access 10 higher ¢ 117
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Language learning, especially speaking, relies on both accuracy ang ﬂuquz
Fluency is about how effortlessly a speaker can express themselves, while RCCUracy
pertains to the correctness of grammar and vocabulary. This paper focuses on the jsg,
of accuracy, aiming to pinpoint the challenges that prevent students from achieving

erammatical and lexical correctness and exploring ways to enhance these skills

through informed teaching practices.

1.2 Significance of the Study

This study holds significant importance by shedding light on the uniqu
challenges the learners encounter and pinpointing effective teaching strategies
educators and curriculum developers can create more inclusive and impactful
language programs. Additionally, this research adds to the broader field of Englid
Language Teaching (ELT) by examining the connections between second langua

acquisition theories, classroom observations, and practical teaching methods tailored
to local contexts.

rey . ' ul
Swain emphasizes that language development is not solely b9

comprehension but also about production: “It is through speaking that learncrs reall
wh , . 249)
vhat they do not know, which helps them to reorganize their knowledge” (Swain |

This study ; .
; y s relevant, as it responds 1o the growing need for research that tack!®
specific ch : .
allenges faced by Indian lcarners in mastering spoken English-
Ly
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opjectives of the Study
I

» To explore the significance of accuracy iy Brammar and yocgh
“neh Yocabi
spoken Enghsh. ilary for

To wdentify common grammatical ang lexi
Xical challcng ;
¢s faced by hj
1gher

sccondary students from regional language backgrounds

o To proposc pedagogical strategies rooged in theory that cap ;
N improve

accuracy in spoken English,

o Tocstabhish a research framework based on diagnostics and interventi
entions

for futurc application.

». Understanding  the Subskill: Accuracy in Grammar and

Vocabulary
1| What is Accuracy?

As Thombury defines, “accuracy concems the extent to which a leamner’s use
of language conforms to the target language norms” (How to Teach Speaking 20). In
qoken English, grammatical accuracy means using tenses, articles, prepositions,
chject-verb agreement and word order correctly. On the other hand, lexical accuracy
» about picking the right words for the situation, which includes collocations,
«iomatic phrases, and the nuances of meaning. For example, if a student says, “He
1o school yesterday,” that’s a grammatical slip regarding tense. Meanwhile, saying
“hig pain” instead of “severe pain” i1s a vocabulary misstep. According to Nation,
“ocabulary use is crucial to communicative competence and to successful
“mmunication in a second language” (Learning Vocabulary 2). Thus, both

fummatical and lexical accuracy are foundational to successful spoken interaction.

119
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As Canale and Swain asscrt, grammatical competence iy “one of the

ol Moy
of communicative competence”  and N

important components 18 coyentjy " ;

meaningful utterances in a sccond language (5), [n il :
g

accurate grammar and vocabulary becomey o

constructing
environments, the nced for VN gy
critical, particularly when students are discussing topics, claril’ying idcas,m :
presenting their thoughts. Thombury also highlights the long-term imporgy, *

developing accuracy early in language instruction: “Fluency can mask 4 lack of ‘

accuracy. Over time, this fossilization of errors becomes harder to correct” (Howty

Teach Speaking 36).

3. Observed Challenges in Regional Medium Learners

Students who are learning in regional language mediums encounter a distin
linguistic journey compared to their counterparts in English medium schools. By the
time they reach higher secondary education, they suddenly find themselves needing
o demonstrate a high level of spoken English proficiency, especially in compefitie -
situations like exams, interviews, and public speaking events. As Richards an! ‘

Renandya point out, “many learners fail to develop spoken fluency and acurscy
because they have had little opportunity for actual language use i meaningfi

interaction” (Methodology in Language Teaching 121).

3.1 First Language (L1) Interference

. One of the prevalent hurdles for learners from regional language bacwound).
1s the interference from their first language. This occurs when they uninlemi""n"]l’
2pply phonological, grammatical, or lexical rules from their native languag® Whl‘._
SPcaki.ng English. For Instance, in Malayalam, the sentence structuré u;,ua“Y fOH‘?::
3 Subject-Object-Ver, (SOV) order, whereas English uses 2 Subject-VEfb'ObJ

(SVO ; g
) format. This fundamental difference can lead to mistakes, such 2° o

’.qu_O"!D T ﬂ
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\oon caphastzes that “vocabulary size is the single most significant factor
i svaling proficieney,” and that limited vocabulary “restricts leamners’
s themselves with clarity™ (Leaming Vocabulary 29). Furthermore, as
s i Cleamers acquire vocabulary and grammar when they understand
see ot hat contains these features in a comprehensible way” (Principles and
ot o regonal schools, such input is often missing due to the academic

=z ommumicative use of English.
+leficient Practice of Spoken Grammar

7 shools where regional languages are the medium of instruction, grammar

7 = fcus on written exercises, memorizing rules, and correcting writing

-
. b

51 than weaving grammar into spoken language. Thornbury asserts that
:‘5‘ Tha 4 . ", *

X2 ammar rule is not the same as being able to use it in real-ime

“&on” (How to Teach Speaking 44). For instance, a student could correctly
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making mistakes, being laughed at by their peers, or receiving e
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can stifle their participation and limit their ChancesmF
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1.5 Lack of Exposure to Interactive Environments

Richards and Renandya stress that “speaking practice must s
interaction, negotiation of meaning, and real-time language use™ (Methodolog, 2
Language Teaching 123). Unfortunately, in many regional settings, lessons remz
lecture-based, with little student talk-time. Rather than bemg a il ir
communication, English is often treated just like any other subject. Students mis &

on engaging in discussions, debates, storytelling, or even casual conversaos 2
English.

4. Theoretical Foundations Supporting Accuracy Development

To enhance grammatica} and vocabulary accuracy among leamners of regX™
l- 4 o . sy ) 4
Anguages, we should take 4 closer look at Second Language Acquisiued K |

thearies. Th : rocess langu: :

; es¢ frameworks provide insight into how leamners p languas-* :

ey make mistakec ekl O
stakes, and what types of input and instruction can help them g
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s owain 61 A student may have brilliant ideas but cap

g i struggle 1o convey them
.4y without 2 solid grasp of grammar. Thus, teaching should focus on hel

. n helping

ko inieralize  structures that promote both correctness and effecti
>ffective

‘,.,,fmnicalion.
.+ pierianguage Theory (Selinker, 1972)

Larry Sclinker introduced the concept of interlanguage, which describes the
..umic linguistic system that learners develop as they work towards mastering a new
~nage. This system showcases influences from their native language alongside

- growing understanding of English. Understanding interlanguage enables

. hers 10 view these errors as part of the learning process and to provide feedback

- ently steers students toward more accurate language use.

:1Krashen’s Input Hypothesis (1982)

Stephen Krashen highlighted the importance of comprehensible nput—

- <7ze that's just a step beyond what the learner already knows (often referred to

&

e when we understand messages”
students listening
xts that

-+ +l1 As Krashen writes, “we acquire languag
 iles and Practice 21). In practical terms, this means giving

& teady . . . :

% eding materials that introduce new vocabulary and grammar in conte

. N . teractions with
*X0s¢ to them. Storytelling, conversations with teachers, and interactions \

=@l provide excellent sources of this comprehensible put

umin‘s Output Hypothesis (1985)
While Krashen emphasized input, Merrill Swain brought attention to the
‘W: of output—speaking and ~writing—4s essential  for laﬁguag‘f

ey According to Swain, “output pushes [earners to process Janguage m::
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ey cam o ndently and what they can achieve with help. In the Contey;
. \exmine, this means students can improve their grammar and vocabuiz,

— deroach guded speaking activities with their classmates and teachers,

5. Strategies for Enhancing Grammar and Vocabulary Accuracy

To help leamers from diverse backgrounds boost their grammar a
scsiwiary ills i spoken English, teaching strategies should be tailored 1o ti
mdemss reievamt W their experiences, and integrated into daily classroom
seeiors, As Richards and Renandya note, “the teaching of speaking should b

sased on =4 imteraction and the negotiation of meaning, not just grammar dnlls &

emanciaton exercines” (Methodology in Language Teaching 125).

21 Comtextual Grammar Practice
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¢+ [rror Correction Techniques

Correcting mistakes can be a bit challenging, especially in spoken language.
“v;ucial 10 handle it in @ way that promotes learning without making students feel
eanscious. According to Thombury, “the teacher’s role is to find a balance
wween correcting errors and maintaining communicative flow” (How to Teach

“aking 82). Here are three effective strategies:

o Recasting: The teacher rephrases a student’s incorrect sentence with the
correct form.

* Eliciation: This involves prompting the student to correct themselves by

pausing or rewording the question.

istakes
* Peer Correction: Encouraging students to help each other to fix mist

, , : i vironment.
during group activities which creates a supportive learning en
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ATak-Based Learning (TBL)

ish meaningful
Task-based leaming emphasizes using language (0 ocoith - iews
£ e elling, interviews,
sl of jug drilling grammatical rules. Activities like storytelling

J

d

3-':':”. | . ect mmar an
| "R 0reven planning provide real-life contexts where using corT g::r <aistages
,‘3;_‘,‘: T . 4 .
- Mayiskey 1 success. According to Willis, TBL typically o d
LN - - . 4 g ucncy an

P s rt both ﬂ
K, tagk CYCIC, and language fOCUS, cach desxgﬂcd to SUPPO =

|
t ISBN-978-93.6581-709-6, Oct-2025



P Ly B Dl R R T W S AT NI RN ._..._“m_,_m

i R T Ty W or Ly v e W

ey Spoken .';'.-‘ sh Among Rﬁ:tmmmﬁm

"
ey \,h--"""'

gt VO s i RN ERCAS ..\3....1-"
” E;A_ s - PR —owi=p

- i rpemiis
R e e Gy
\'\‘,_'\‘ﬂ

i

, Theouee B

ecos panmal language Use and strengthens acq

b OO E

'y

oo ‘ o 5
 eincaton raEher than us theoretical concepts. Richards
cracposl FPENEE explainy

ach provides 30 :deal context for the dev elopmem of both N
ngsod SR .

¥
-

Do e ow
ssrooms where speaking is often underemphasized, TBL can%

xRt
Eneinsh 55 3 too! foe anthenlic SXPrEss

33 Digital Tools and Al-Based Support

e Icarine also lowers affective filters by enabling private, pres . |
mﬁti&sm&mmﬂmoﬁmm&am&mwmm !
emsaese withow fear of judgment” (How to Teach Speaking 67). Thes is espeis
Vi) for regiome! learners dealing with anxiety or low confidence in English-speiz;
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6. Conclusion
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