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PREFACE 

The study of English in contemporary contexts has undergone 

significant transformations over the past few decades. 

Literature now extends beyond canonical texts to include 

voices from the margins, reinterpreted mythologies, diasporic 

narratives, and trauma literature. Similarly, English 

language teaching has expanded from conventional 

grammar-based approaches to integrative communicative 

practices that emphasise cultural literacy and critical 

thinking. 

 

This book emerges from the need to capture these shifts and 

provide a platform for interdisciplinary engagement. The 

fourteen chapters included here reflect a rich scholarly 

spectrum—ranging from revisiting Henrik Ibsen through 

communicative pedagogy, to exploring caste and gender in 

Dalit literature, to unpacking diasporic anxieties in the 

writings of Anand and Mukherjee, to reimagining mythology 

through feminist lenses, to examining spiritual ecology in 

Northeastern narratives. 

 

I extend my heartfelt gratitude to all contributors for their 

dedication, insightful scholarship, and commitment to 

advancing English studies. My sincere thanks also go to ESN 

Publications for supporting this endeavour, and to my 

institution, VISTAS, for continual academic encouragement. 

 

 



I hope this volume inspires new paths of enquiry and fosters 

meaningful discourse among scholars, students, and 

educators. 

 

—Dr. M. Nagalakshmi 

Editor  



ABOUT THE BOOK 

This volume offers contemporary perspectives on literature 

and language studies by bringing together insightful research 

across diverse thematic domains. The book spans 

postcolonial studies, diaspora and identity construction, 

feminist reinterpretations of myth, trauma narratives, 

spiritual ecology, caste and gender resistance, and innovative 

pedagogical approaches to English teaching. 

 

Each chapter reflects modern-day concerns and scholarly 

interpretations that bridge theory and practice. The book 

aims to support students, educators, and researchers who 

engage with literature not merely as an artistic expression 

but as a transformative force shaping society and human 

consciousness. 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Abstract 

Literature, Language, and Learning: English in 

Contemporary Contexts brings together a diverse range of 

interdisciplinary research exploring English literature, 

language pedagogy, trauma narratives, postcolonial identity, 

ecological consciousness, diaspora studies, and feminist 

reinterpretations of mythology. The volume reflects 

contemporary debates on cultural power, hybrid identities, 

narrative agency, caste and gender politics, ecological 

wisdom, and pedagogical shifts in English classrooms. Each 

chapter contributes unique scholarly insights that address 

evolving sociocultural realities within and beyond India. The 

book thus stands as a vibrant intellectual space where literary 

studies and linguistic practices converge to illuminate the 

transformative power of English in modern contexts. 
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1. Drama as Dialogue: Henrik Ibsen’s Works in 

Developing Communicative Competence and 
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Dr. M. Nagalakshmi 

Professor and Research Supervisor, Department of English, 

Vels Institute of Science, Technology and Advanced 
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Abstract 

This study investigates how Henrik Ibsen's tragedies, 

including A Doll's House, An Enemy of the People, and 

Hedda Gabler, can be used as engaging teaching resources 

to improve cultural literacy and communicative proficiency 

in English language classrooms. The research demonstrates 

how dramatic dialogue engages learners dialogically, 

incorporating authentic, contextualised language use and 

cultural interpretation. It is based on sociocultural theory 

and communicative language education. The paper 

demonstrates how studying Ibsen's plays helps students 

enhance their language accuracy, pragmatic awareness, and 

sociocultural knowledge by utilising classroom-based 

adaptations, such as role-play, reader's theatre, and process 

drama techniques. This study argues that Ibsen's vividly 
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complex stories offer a rich environment for developing 

sympathetic critical thinkers and global communicators in 

21st-century EFL/ESL instruction through textual analysis 

and sample lesson design. 

 

Keywords 

Henrik Ibsen, drama, communicative competence, cultural 

literacy, English language teaching, intercultural 

competence, theatre pedagogy 

 

In recent decades, the purpose of language 

instruction has changed dramatically, shifting from a merely 

aesthetic enjoyment of texts to a more practical integration 

with communicative and linguistic objectives. Drama is one 

of the literary genres that has proven highly effective at 

bridging linguistic and cultural divides. Its dialogic nature 

provides learners with a wealth of resources for exploring 

complex socio-cultural subjects, engaging actively, and 

receiving authentic language input. In this sense, Henrik 

Ibsen's plays—often acclaimed as the founder of modern 

drama—have great educational value. 

Henrik Ibsen's plays encourage students to 

participate not only as passive readers but also as active 

interpreters and performers because of their realistic 

dialogue, moral complexity, and sharp critique of society's 

standards. The moral quandaries in An Enemy of the People, 

the psychological tensions in Hedda Gabler, and the 

conflicts in A Doll's House are all woven into dialogues that 

mimic natural speech patterns, which makes them suitable 
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for communicative language instruction (CLT). Participants 

in role-plays, process dramas, or dramatised readings of 

Ibsen's works experience language in context, where 

meaning is revealed through tone, interaction, and cultural 

nuances. 

This study is anchored by two interconnected ideas: 

cultural literacy and communicative competence. According 

to Hymes (1966) and Canale and Swain (1980), 

communicative competence includes not only grammatical 

correctness but also the capacity to use language in a variety 

of contexts, maintain discourse coherence, and deploy 

strategic interactional skills. Contrarily, cultural literacy 

encompasses more than just factual understanding of 

traditions and customs; it also involves the ability to 

negotiate meaning across cultural barriers, interpret 

information, and show empathy. Both dimensions can be 

developed simultaneously in drama, especially in Ibsen's 

social realism. 

Using Ibsen's plays in the classroom supports 

broader educational objectives, such as developing critical 

thinking, collaborative learning, and global citizenship, in 

the modern English language learning context, where 

intercultural communication is increasingly important. This 

essay argues that Ibsen's play, when viewed as interactive 

dialogue rather than static text, fosters the interpretive and 

ethical sensibilities required to thrive in a multicultural 

society and promotes language proficiency.  

            Several intersecting theoretical stances are used in 

integrating theatre into language instruction, all of which 

help clarify how literature—theatrical literature—can serve 
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as a linguistic and cultural resource. Three main 

frameworks inform this study: Process Drama Pedagogy, 

Communicative Language Teaching (CLT), and 

Sociocultural Theory. 

According to Lev Vygotsky's Sociocultural Theory 

(1978), cognitive growth is closely intertwined with 

interaction and cultural background, and learning is a 

socially mediated process. The idea of the Zone of Proximal 

Development (ZPD), or the gap between what a learner can 

do on their own and what they can do with assistance or 

teamwork, is fundamental to this theory. By definition, 

drama places students in group settings where they can 

work within their ZPD and create meaning. 

Students engage in real-time language negotiation, 

peer adaptation, and subtext interpretation as they act out 

scenes from Ibsen's plays, with the teacher and the script 

supporting them. This interaction between personal 

initiative and group assistance reflects Vygotsky's ideal 

learning environment. Furthermore, because theatre is 

embedded in emotional and cultural contexts, it helps 

students internalise pragmatic and sociocultural standards 

alongside verbal forms. 

The shortcomings of grammar-translation and audio-

lingual approaches gave rise to Communicative Language 

Teaching (CLT), which prioritises real-world conversation 

above rote memorisation. Four interconnected elements 

make up Canale and Swain's (1980) model of 

communicative competence, which was further improved 

by Celce-Murcia et al. (1995):  
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 Sociolinguistic competence, or suitability in 

social settings 

 Linguistic competence, or understanding of 

grammar and vocabulary 

 Discourse competence, or the ability to 

communicate coherently and cohesively  

 Strategic competence is the ability to use 

techniques to close communication gaps. 

The dialogues in Ibsen's plays are rich in context, 

socially genuine, and centred on character relationships, 

making them perfect resources for CLT. For instance, 

students can examine pragmatic indicators of politeness, 

power relations, and inferred meaning through the verbal 

tension between Nora and Torvald in A Doll's House. 

Students are forced to pay attention to intonation, pauses, 

and gestures in addition to words when performing these 

dialogues, which addresses several aspects of 

communicative competence. 

According to O'Neill (1995) and Heathcote (1991), 

process drama is an instructional strategy in which students 

and teachers collaborate to construct dramatic scenarios 

without following a prewritten script, using role-playing 

and improvisation to examine concepts, occurrences, or 

interpersonal connections. Process drama techniques, such 

as "hot-seating" (questioning a character in role), "mantle of 

the expert" (students act as specialists), or improvising 

scenes outside of the script, can increase engagement and 

extend learning beyond linguistic accuracy into 
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interpretation, empathy, and perspective-taking, even when 

working with scripted material like Ibsen. 

Kolb's Experiential Learning Cycle (1984), which 

progresses through tangible experience, reflective 

observation, abstract conceptualisation, and active 

experimentation, is consistent with the experiential 

character of process theatre. Before discussing the 

characters' motivations (reflective observation), relating 

them to more general social themes (abstract 

conceptualisation), and rewriting or adapting the scene for a 

contemporary setting (active experimentation), students 

may first read and perform an Ibsen scene in class. Both 

linguistic and cultural learning are strengthened by this 

cycle. 

The concept of cultural literacy, as proposed by E.D. 

Hirsch in 1987, emphasises the crucial role of common 

cultural knowledge in successful communication. Cultural 

literacy in a globalised English language classroom includes 

the capacity to understand and identify the socio-historical 

influences that have shaped various cultural narratives. 

Ibsen's plays, rooted in 19th-century Norwegian culture but 

addressing universal human issues, offer a convenient 

setting for honing this skill. In addition to developing their 

language abilities, students use drama-based investigation to 

compare the past and present, the local and the 

international, the familiar and the unknown. 

Often considered the founder of modern play, 

Henrik Ibsen (1828–1906) transformed the theatrical 

landscape by moving away from 19th-century melodramatic 

traditions toward psychological realism and societal 
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critique. Subtext-rich language, complex character 

development, and a dedication to examining the ethical and 

social quandaries of his era are characteristics of his plays. 

Ibsen's writings offer a unique fusion of grammatical 

richness, thematic depth, and performative versatility for 

teachers looking to incorporate literature into English 

language instruction. 

Dialogue that is both thematically charged and 

reflective of standard speech patterns is the foundation of 

Ibsen's dramaturgy. The conversations between Nora and 

Torvald in A Doll's House provide students with exposure 

to pragmatic indicators, register changes, and culturally 

particular displays of authority and civility while balancing 

domestic closeness with underlying tension. Ibsen's 

dialogue, in contrast to highly stylised literary language, 

frequently mimics the pauses and rhythms of actual 

conversation—elements that are incredibly beneficial in 

communicative language instruction (CLT).  

           Such conversations are considered authentic content 

from a pedagogical standpoint—texts used to expose 

students to real-world communication that were not 

originally produced for educational purposes. These 

resources enable the instruction of both communication 

functions (e.g., persuading, disagree 

ing, expressing uncertainty) and linguistic forms (e.g., 

modals for obligation, conditional assertions). 

Although Ibsen's plays are firmly rooted in the 

sociohistorical context of 19th-century Norway, their 

universal themes—gender equality, moral integrity, and the 

individual versus society—make them relevant to audiences 
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worldwide. By analysing the social systems portrayed in the 

plays and connecting them to their own cultural contexts, 

this duality enables students to practice cultural comparison. 

For instance, Dr. Stockmann's public backlash in An Enemy 

of the People provides a rich topic for conversations about 

civic duty, telling the truth, and the conflict between one's 

own morals and the views of the general public.  

  By addressing these topics through drama-based 

exercises, students can develop critical cultural literacy. It 

blends spoken language with nonverbal cues, spatial 

awareness, and emotional expression. Drama is, by its very 

nature, multimodal. Ibsen's plays often feature dialogue-

driven sequences, small casts, and conflicts set in a single 

setting; they are particularly well-suited to performance-

based learning. Because of this, they can be enacted in the 

classroom with minimal modification.  

  Learners must adopt the perspectives of characters, 

negotiate meaning with peers, and adapt their language to fit 

dynamic interactions to participate in performance activities 

such as reader's theatre, role-playing, and hot-seating. In 

addition to strengthening language proficiency, these 

exercises foster empathy and perspective-taking, two 

qualities critical to cross-cultural communication. 

Using a qualitative methodology, this study 

combines pedagogical application tactics derived from 

research on drama in education with textual analysis of a 

few Ibsen plays. Three plays were chosen: Hedda Gabler, 

An Enemy of the People, and A Doll's House. The selection 

criteria were linguistic accessibility for intermediate to 

advanced English learners, character diversity, and topic 
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richness. Finding linguistic traits, communication purposes, 

and cultural components in the conversations was the 

primary goal of the investigation. Following that, 

pedagogical techniques such as role-plays, reader's theatre, 

facilitated debates, and reflective writing assignments were 

mapped to these characteristics. 

Through interpersonal and domestic interactions, A 

Doll's House offers opportunities to practice conversational 

English. Its examination of marital expectations and gender 

roles encourages cross-cultural comparison, which promotes 

linguistic and cultural competency. With its emphasis on 

civic responsibility, public health, and moral bravery, An 

Enemy of the People exposes students to persuasive 

language and public speaking techniques. The contentious 

arguments between the villagers and Dr. Stockmann make 

for great exercise in argumentation. Learners can decipher 

indirect speech acts, inferred meanings, and nuanced 

language clues in Hedda Gabler's intricate psychological 

descriptions. 

The move toward experiential and learner-centred 

pedagogies is consistent with incorporating Ibsen's works 

into language instruction. Students who participate in 

theatre become active contributors to the language rather 

than passive consumers. Through embodied practice, the 

performative element strengthens comprehension and 

boosts speaking confidence. In terms of culture, Ibsen's 

plays encourage pupils to confront new situations and 

viewpoints, broadening their international vocabulary. 

There are still issues, such as the complexity of the 

language, the need for cultural scaffolding, and potential 
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opposition from students who are not accustomed to drama-

based instruction. Pre-reading exercises, teacher assistance, 

and the thoughtful selection of passages can all help to 

lessen them. 

Beyond its literary value, Henrik Ibsen's theatre is a 

potent tool for fostering cultural literacy and 

communication skills in English language instruction. His 

plays promote linguistic fluency, pragmatic awareness, and 

international understanding through genuine dialogue, 

subject universality, and cultural depth. Drama, when 

employed effectively in the classroom, turns language 

acquisition into a cooperative, immersive, and introspective 

process that equips students to participate meaningfully in 

cross-cultural discussions and utilise English proficiently. 
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